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PREGIUDIZI ESPLICITI E IMPLICITI NELLE PREFERENZE 
ESTETICHE DI STUDENTI PER IL COLORE DELLA PELLE

Abstract

Several tools have been employed to detect the emergence and development of racial ste-
reotypes and prejudices among little children and adolescents. In our study, we confront 
some of these tools, and present the results of the Skin Colours Test. In its specificity, the 
Skin Colours Test proposes a change in the object of investigation (appreciation of the 
homogeneity or heterogeneity of colours) and aims to detect explicit and implicit stereo-
types and prejudices of boys and girls regarding aesthetic choices (even neutral choices) 
concerning skin colours. Sample: one group of 129 (64 F) students (M = 12.31), almost 
all of Italian descent, and another group of 129 (62 F) students (M = 12.36), less than 
30% of different descents. Method: three pictures, each made up of 16 skin colours, were 
shown and students were asked to vote on their aesthetic preference between homogeneity 
or heterogeneity of skin colours and to give reasons for these choices. Main results: the 
motivations for some choices that preferred skin colour heterogeneity (neutral choice) over 
homogeneity, brought out stereotypes and biases. In addition, we consider the contextual 
specificities that the Skin Colours Test detects as crucial in order to detect specific educa-
tional needs and structure targeted educational interventions.

Keywords: Aesthetic preferences; Bias; Colourism; Racism; Skin Colours Test.
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1. Introduction

In their scientific literature analysis about ethnic prejudices, Clark et al., 
(2017) mentioned studies that had shown tendencies of light-skinned boys 
and girls, from kindergarten to elementary school, to positively rate sub-
jects or groups with their skin colour and to evaluate those who had dark 
skin tones negatively (Williams & Morland, 1976; Aboud, 1988; Katz & 
Kofkin, 1997; Bernstein et al., 2000; Baron & Banaji, 2004; McGloth-
lin & Killen, 2006; Gibson et al., 2015), especially when the former had 
no direct contact with the latter (Radke & Sutherland, 1949; George & 
Hoppe, 1979; Jarrett, 1981). However, several studies have shown that 
older girls and boys develop positive attitudes towards each other (Katz & 
Zalk, 1978; Cameron et al., 2007; Verkuyten & De Wolf, 2007), having a 
greater capacity for «reconciliation», that is, the ability to recognize prefer-
ences other than one’s own as equally valid and just, compared to younger 
girls and boys (Johnson & Aboud, 2017). But, older girls and boys are 
more exposed to the absorption of prevailing social attitudes (Ramsey, 
1991), socio-political context influence their behaviour (Blumer, 1958; 
Bobo & Hutchings, 2003; Baron & Banaji, 2009).

According to Clark et al. (2017), the PRAM II (Preschool Racial 
Attitude Measure II) developed by Williams and Morland (1975), and the 
Katz-Zalk Projective Prejudice Test (KZPP) developed by Katz and Zalk 
(1976) have been two of the most commonly used tools for evaluating 
explicit ethnic attitudes over time. Using both methods, the administrator 
reads short stories characterized by positive or negative actions and adjec-
tives. Human figures with light and dark skin (photographs, drawings) 
must be displayed periodically in the experimental sample. 

One of the limitations in PRAM II and KZPP, as claimed by Clark et 
al. (2017), concerned the forced binary choice offered to the experimen-
tal sample. Neither of the two procedures allowed the sample to assign a 
particular attribute (adjective, connotation) to either stimulus-pictures or 
colours (and related ethnic groups to which the colours refer). According 
to the PRAM II procedure, one could only select the «neutral» category in 
one’s response. 

Aboud (2003) and Doyle & Aboud (1995), in their Multi-response 
Racial Attitude Measure (MRA), also introduced the «both» option. However, 
Clark and Tate (2008) argued that, in cases of negative attribute assignments, 
voters could only be led towards the outgroup when there were no options 
that included the ingroup. In other words, the option would both attribute 
the negative attribute to the ingroup and want to exclude it from the attrib-
ution of negative attributes. There would be no choice but to place them in 
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the outgroup. Therefore, Clark and Tate (2008) stated that «neither» would 
have prevented forced assignment of negative attributes to the outgroup. 

Other limitation concerned the reduction of skin colours, concern-
ing ethnic groups considered in PRAM II’s stimuli. In the field of ethnic 
attitudes among boys and girls, Clark et al. (2017) found few compari-
sons other than «White-Black» (Griffiths & Nesdale, 2006; Killen et al., 
2007; Gibson et al., 2015), in the research field on the ethnic attitudes 
of boys and girls. The binary comparisons failed to grasp the complexity 
and nuance of attitudes, particularly in «multiethnic» settings (Bobo & 
Hutchings, 2003). As well as the PRAM II procedure, Clark et al.’s Racial 
Attitudes Index (RAI) (2017) also allows users to choose «White» or «Black» 
to evaluate the «pro-White/anti-Black» and «pro-Black/anti-White» posi-
tions. As Clark and colleagues hypothesize, what constitutes a novelty is 
the possibility of replacing PRAM II’s «neutral» option with RAI’s «both», 
«neither», and «I don’t know» options. It was hypothesized that if more 
choices had been available, such as those offered by RAI, the choice clas-
sifications classified by PRAM II as «pro-White» and «pro-Black» may have 
exhibited a different outcome. As a result of Clark and colleagues’ study, it 
was found that more boys and girls with light skin colour who were «pro-
White» in PRAM II chose the «neither» response, compared to those with 
dark skin colouration who were also «pro-White» in PRAM II. In gen-
eral, dark-skinned boys and girls preferred the «neither» category. People 
with dark skin tints were most likely to choose «pro-White/anti-Black» 
response options. The diversity of data that emerged from RAI compared 
to PRAM II allowed Clark et al. (2017) to demonstrate that ethnic preju-
dices can be classified differently depending on the methods used to detect 
and measure them. If a binary choice is forced, it could lead to choices that 
are permeated with ethnic prejudice. «I don’t know» is also an important 
option. The choice of this option, according to the researchers, not only 
allows a subject to say that he has not enough information to assign a 
preference, but it also gives the possibility of reading the choice of the 
other options as based on sufficient information to be able to assign a clear 
preference. According to Clark et al. (2017), RAI has revealed the limits of 
binary forced-choice evaluation and the major nuances of ethnic prejudice.

One purpose of our study is to detect prejudices in aesthetic prefer-
ence between skin colours. The tool we present in this study, the Skin Col-
ours Test (sct), uses items with homogeneous light, dark homogeneous, and 
heterogeneous skin colours (which also has light and dark colours). In this 
way, the target groups, whose colours refer, are multiple while also retain-
ing the possibility of a comparison between light and dark. The sct does not 
offer written-conceptual references of the various choice opportunities to 
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the sample subjects, as the choices are expressed directly by indicating one 
of the proposed designs. Therefore, choices such as «neutral» (PRAM II) 
or «both» and «neither» (RAI), in the case of the sct, consist of the prefer-
ence for heterogeneity of colours, as the item with heterogeneous colours 
consists as much of light and dark colours, as of other skin colours. Fur-
thermore, the presence of an item with heterogeneous colours can elicit 
identification projections also for different sensors, as well as for different 
targets. On the other hand, in the perspectives on the use of RAI, Clark 
and colleagues (2017) suggested precisely the possibility of including more 
perceivers and more targets (e.g., Asians, Latinos, «Blacks» and «Whites») 
for an analysis of more nuances on the ethnic identity of those who perceive 
(Clark & Tate, 2008). This could also allow for a greater understanding of 
any distancing or hostility towards the outgroup. In particular, if hostil-
ity emerges towards a particular colour-outgroup or, instead, is generalized 
towards all colours-outgroups. A response architecture of this kind could 
contemplate theoretical constructs other than those that the instruments 
calibrated on single sensors and single targets have generated (ibid.). All the 
more so as few measurement approaches have targeted such multi-group 
attitudinal comparisons (ibid.). 

1.1.  Skin Colours Test 

An important point that defines the specificity of the sct lies in the stimuli 
used and in the procedure. For the sct stimuli, no photographs of faces 
or textures were included that would have provided clues to the observer 
about the nature of the colours. The sample subjects assign their aesthetic 
preferences to one of the three items (with homogeneous light, homogene-
ous dark, and heterogeneous skin colours). But it is only after assigning 
their aesthetic preferences to the colours that the subjects of the sample 
are informed that the chosen colours are drawn from human skin. At this 
point, the subjects assign their preference again, modifying or confirming 
the previous choice based on the new information received. 

In the sct procedure, we did not compare a single subject (their 
photographic portrait) with another. Because our interest is not aimed at 
detecting «White» or «Black», pro or anti, as in PRAM II and RAI. Rather, 
in an increasingly multi-coloured and inter-coloured society, our interest 
is to detect the preference towards the homogeneity of a particular colour 
(one’s own or others) or towards the heterogeneity of colours.

The preference for homogeneity could be an exclusive and exclud-
ing choice, which reproduces and strengthens hierarchical relationships of 
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power that permeate these preferences, as this choice can only be made by a 
particular group with the same skin colour (exclusive), and excludes groups 
that do not have that colour (excluding). However, we believe that not all 
preferences for homogeneity are made to exclude or reject the other «skin» 
colours. Many choices could be based only on aiding and abetting your 
colour (exclusivity). Furthermore, the change from an item with homo-
geneous colourings, if such colourings coincide with their skin colour, 
could be felt by a subject as a sort of defection from their group or colour, 
although aware that the item with heterogeneous colours also has light or 
dark colours inside. For this reason, we also considered it important to ask 
the subjects of the experimental sample to write down the reasons for their 
choices immediately after assigning their preferences. 

We thought that the analysis of the motivation texts could bring out 
more information about the positioning of the voting subject and could 
tell us more about the nature of each subject’s preferences. Furthermore, 
the analysis of the motivations could bring out positions that reproduce 
power relations even in presumed neutral choices, even when reproduced 
unconsciously. 

This point is important. What the «neutral» options in the case of 
PRAM II, or «both» and «neither» in the case of RAI, offer, are the explicit 
alternatives to any discriminatory manifestations in the associations of 
attributes, connotations provided by the administrators to given pictures 
(photos and drawings of «white» and «black» subjects). Instead, we hypoth-
esized that in the sct, the explicit preference for the «neutral» choice could 
be accompanied by a motivation of the same, which is permeated by ste-
reotypes and implicit prejudices. In the case of the sct, the «neutral» choice 
consists of the preference for the heterogeneity of colours, as the item with 
heterogeneous colours consists of both light and dark colours and other 
skin colours. By stereotype or implicit prejudice in the motivations, we 
refer to that part of the text that does not immediately employ discrimina-
tory terms, concepts, and discursive strategies, but which are interpreted as 
such, as they can indirectly refer to terms, concepts, and explicitly discrimi-
natory discursive strategies (Lanciano et al., 2013; Grenwald & Banaji, 
2017).

Based on the analysis of the reasons for choice in the sct, one can 
gain insight into the relationship of dependence between social discourse 
and the context in which they are conceived (Mininni, 2013, p. 127), 
thus allowing individual differences to emerge in the prejudice, as major 
nuances that permeate the dynamic relationships between the participants 
with the influences of particular socio-cultural contexts.



Giovanni Perillo - Stefano Mastandrea

ECPS Journal – 26/2022 - https://www.ledonline.it/ECPS-Journal/
Online ISSN 2037-7924 - Print ISSN 2037-7932 - ISBN 978-88-5513-090-5

184

2. Method

2.1.  Participants

One hundred and twenty-nine (64 F) students between 11 and 13 years 
old (M = 12.31) of the Comprehensive «Davanzati-Mastromatteo» Insti-
tute in Palo del Colle (Bari, Italy), of which one is an Italian-Canadian girl, 
one is a Tunisian girl, one is a girl from India and an Italian-Venezuelan 
boy. One hundred and twenty-nine (62 F) students aged 11 to 13 (M = 
12.36) from the «Garibaldi» Comprehensive Institute of Cinisello Balsamo 
(Milan, Italy), of which: (23 F) a Philippian, 4 Romanians, a Salvadorian, 
4 Egyptians, an Ecuadorian, 3 Senegalese, a Moldavian, 2 Moroccans, an 
Algerian, a Polish, a Chinese, an Italian-American, an Italian-Brasilian, an 
Italian-Peruvian, (14 F) a Moldavian, a Srilankan, 4 Egyptians, a Ukrain-
ian, a Nigerian, an Albanese, 2 Romaninan, 2 Chinese and an Italian-Tuni-
sian. The groups were recruited by presenting the research project in 2019, 
including purpose, duration, and procedures, to the School Principals of 
their respective schools. The School Principals informed the parents of the 
students about the research project in which their children would partici-
pate. Teachers from the respective schools administered the test without 
the authors’ participation. The teachers, Italian women, received a short 
training from the author. During an upcoming sct administration, we will 
investigate the influence of gender and ethnicity on teachers (see Costa, 
Langher, & Pirchio, 2021).

2.2.  Materials

Skin Colours Test created three paintings on canvas, each made up of 16 
squares of the same size, each coloured with acrylic colours: one painting 
with light skin colours that are relatively homogenous, one painting with 
dark skin colours that are relatively homogeneous, and one painting with 
skin colours that are heterogeneous (Perillo, 2020). Due to the difficulty of 
moving the canvases, we printed the three paintings on plain matte paper, 
measuring each 30 × 30 cm for these first administrations. A rigid support 
(cardboard) was used to hold the prints (Fig. 1).
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A
Light skin, 

16 homogeneous colours
Acrylic on canvas 140 × 140 cm.

B
Dark skin, 

16 homogeneous colours
Acrylic on canvas 140 × 140 cm.

C
Skin, 

16 homogeneous colours
Acrylic on canvas 140 × 140 cm.

Figure 1. – Item A = light colourations, Item B = dark colourations, 
Item C = heterogeneous colourations.

2.3.  Procedure

The three prints were shown together by one teacher from each class. On 
a handout, students were asked to rate the aesthetically preferred picture 
(between A, B and C). The handout asked them to write a reason for 
their preference at the end of the assignment. During the second phase 
(Phase  II), after this first phase (Phase I), the teachers explained to the 
students that «the colours in the three pictures are taken from the colours 
of different people’s skin». A questionnaire on the handout asked students: 
«You have been given information about the colouring you have expressed 
a preference for. Do you confirm or change your previous choice?». As 
soon as a confirmation or assignment of a new preference has been given, 
students were asked to provide a reason for their choice on the handout. 
The tests were anonymous.

2.4.  Hypothesis 1 

Phase I does not anticipate a greater preference for light colours. As a result 
of Phase II’s announcement that the colours are derived from human skin, 
we assume that the preferences expressed in Phase I will undergo indicative 
changes.
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2.5.  Results and discussion (Hypothesis 1)

During Phase I, students assigned their aesthetic preferences to one of the 
three items. Only in Phase II will it be announced that the colours used in 
Phase I are taken from human skin. As indicated in Table 1, the heteroge-
neity of colours of item C was aesthetically preferred over the homogeneity 
of items A and B in Phase I. 

Table 1. – Aesthetic preferences Phase I and Phase II.

Phase I Phase II
A 16.66% 15.50%
B 22.48% 15.12%
C 60.85% 69.38%

Furthermore, a greater preference for light colours does not emerge, not 
even when the colours of Phase I become «skin» in Phase II. At the chi-
square test, the differences between Phase I and Phase II are statistically sig-
nificant for the entire sample: χ2 (2) = 6.419, p < .05. Differences between 
Phase I and Phase II are unaffected by the composition of the two groups. 
Thus, the log-linear test shows that the city does not generally affect Phase I 
and Phase II differences (G2 = 6.012, gl = 6, p > .05).
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Figure 2. Males and females’ aesthetic preferences (Phase I), for A (light 
homogeneous colours), B (dark homogeneous colours), and C 
(heterogeneous colours); (error bars indicate standard errors of the means). 

Pictures 

Figure 2. – Males and females’ aesthetic preferences (Phase I), 
for A (light homogeneous colours), B (dark homogeneous colours), 

and C (heterogeneous colours); (error bars indicate standard errors of the means).

In Figure 2, it becomes apparent that males and females have different aes-
thetic preferences. The item with light colours (A) is more popular with 
women, while the item with dark colours (B) is more popular with men. 
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According to the chi-square test, the differences between males and females 
are statistically significant: χ2 (2) = 28.887, p < .001. However, it is dif-
ficult to determine whether this gender preference between light and dark 
colours is generalizable, or whether the pink, a stereotypically feminine 
colouring, may have influenced respondents.

2.6.  Hypothesis 2 

Palo students will be more likely than Cinisello students to modify their 
preference for items B and C expressed in Phase I to favour the item with 
light colours (A) in Phase II.

2.7.  Results and discussion (Hypothesis 2)

Students’ choice of «confirm» or «modify» (Phase II) allowed us to record 
modifications when colours became «skin». Column A, in Table 2, shows 
the percentages of the modifications from items B and C to item A of the 
Palo group.

Table 2. – Contingency tables with frequencies of confirmations 
and modifications in Phase II, in the Paolo group.

Palo

Ph
as

e I

Phase II
Item A B C

A 6% 0.8% 3.9%
B 3.9% 16.3% 7%
C 6.3% 0% 55%

Table 3. – Contingency tables with frequencies of confirmations 
and modifications in Phase II, in the Cinisello group.

Cinisello

Ph
as

e I

Phase II
Item A B C

A 10% 0% 11.6%
B 1.5% 12.4% 3.9%
C 3.1% 0.8% 56.6%
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Column A, in Table 3, shows the percentages of the modifications from 
items B and C to item A of the Cinisello group. According to Tables 2 and 
3, there are fewer modifications towards item A in the Cinisello group than 
in the Palo group.

A statistically significant difference emerges in the comparison 
between Palo and Cinisello: difference of 36.4% in favour of Palo, with 
95% confidence interval: 3.08%---69.8% (percentages are obtained by 
dividing the frequency of changing choices in favour of picture 1 by the 
total of changes that occurred; computation of the confidence interval is 
performed according to Fleiss, Levin, & Paik, 2003). 

Studies have shown that people and groups can develop negative 
attitudes toward peers and others from other «ethnic groups» with whom 
they do not have direct contact (Radke & Sutherland, 1949; George & 
Hoppe, 1979; Jarrett, 1981). On the other hand, «contact» (Allport, 
1954) may improve intergroup relations when similarity, beliefs, attitudes 
(Cook, 1969) and role identification (Aboud et al., 1973) can be verified. 
Additionally, individual intercultural knowledge and openness promote 
a positive attitude from the individual level (Nesdale & Todd, 2000) to 
the group level (Hewstone & Brown, 1986). We conclude from our study 
that the low presence of Italians of different descendants in the Palo group 
probably contributed to the greater shift in aesthetic preferences towards 
items with light skin colours compared with the Cinisello group.

2.8.  Hypothesis 3. Stereotypes and implicit prejudices

The item with heterogeneous colours is considered a neutral choice for the 
Skin Colours Test. However, we hypothesize that some students’ motiva-
tions for justifying this neutral choice may reveal stereotypes and implicit 
prejudices. The analysis of texts follows the socio-cognitive orientation of 
Critical Discourse Studies (Van Dijk, 1999; 2009). 

2.9.  Results and discussion (Hypothesis 3)

The formal aspect of item C, the distribution of equal but distinct and 
adjacent spaces to the different colours, and the homologation inherent in 
the meaningfulness of the repeating squares have probably led to readings 
and assignments of values related to a «symbolic and social organization». 
A symbolic-value projection associated with the heterogeneity of the col-
ours is evident in the motivations of some Palo students who chose item C.
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For example: F 12 «because the union of all races of men gives me 
a sign of peace»; M 12 «because it means union and solidarity»; M 12 
«because it represents the brotherhood between people». 

Some other students of the Palo and Cinisello groups motivated their 
confirmations or changes, associating the heterogeneous colours (item C) 
with a vision of encounter, integration, equality between people with dif-
ferent skin colours. 

For example: F 13 «because it indicates equality and integration»; 
M  12 «because this picture represents tolerance»; F 13 modifies and 
chooses C «because everyone is equal and there are no differences between 
people»; F 12 changes and chooses C because «I liked the idea of integrat-
ing people»; M 11 confirms C «because I don’t want to have racist friends, 
dark or white we are the same»; F 12 confirms C «because there are no 
preferences based on skin colour». 

Although these motivations express inclusive social perspectives, there 
emerges a wider use of impersonal references «everyone is», «they are not 
made», or personal references such as «I liked», «I don’t want», and lesser 
use of inclusive pronouns (such as «us» and «our»; Richardson, 2007).

Another student of Palo confirms their preference for the heterogene-
ous colours picture (item C). Still, we believe an implicit prejudice emerges 
in this case: F 13 confirms «because it is important to be all united despite 
being of different colours». 

Let us analyse the text: «[…] despite» has an adverse value. «[…] being 
(they are)» reconstructs the binary separation us-them. «[…] of different 
colour», different from whom? «[…] despite being of a different colour» is 
a trope that says of a handicap, a lack, in the group to which the student is 
addressing. But it is a dangerous lack, because it turns diversity into a state 
of inferiority. The models of interaction of the different cultures show an 
identity positioning and the link with the power relations in the process of 
recognition between the enunciators. In this sense, the student claims the 
importance of a union: «it is important to be all united», except recogniz-
ing that someone does not have the colour of her ingroup.

Balbo and Manconi (1992) argue that a rational organization of the 
social motivations of intolerance often promotes the «formation of opin-
ions», the consequences of which are visible above all in the underestima-
tion of specific categorical organizations compared to the overestimation of 
the dominant group. Some implicit biases may be indicative of the overes-
timation of the dominant group.

For example: F 13 chooses item B «for the tone of the colours, and 
because I like dark colours very much, and it gives me again». In Phase II, 
she changed her preference in favour of item A. She explains her moti-
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vation for changing: «because it is clear and I like the shades used, also 
because it makes me clean». 

Knowing that the colours chosen were drawn from human skin leads 
one to think that «new» (in the first choice) and «clean» (in the second 
choice) have different values precisely because they mean different things. 
Despite not being declared, «clean» refers to leather and implies strong 
prejudice (Lombardi-Diop, 2012).

F 11, Cinisello group, confirms the choice of item C: «because in any 
case, they have done nothing wrong. There is no difference between them 
and us». 

This student denounces the danger of accusation that a specific group 
seems to suffer. It could indicate a social fact, but there are no references 
in the pupil’s text, so we can only speculate. Furthermore, a paternalistic 
attitude may lead to speaking for the other, even if it’s out of self-defence. 

The student herself concludes her text by writing: «there is no dif-
ference between them and us», an oxymoron that claims an absence of 
difference, just as she re-proposes the binary opposition «us-them». The 
motivation for this student’s choice has also brought out an implicit bias. 
F 13, Cinisello group, confirms the choice for item A «because it represents 
each person’s skin». 

It follows that unclear colours do not represent people’s skin.
Palo was the only city to see increased preference for items with light 

colours (A). The reasons for confirmations and, in particular, for changes 
in favour of item A, are based on a more favourable evaluation of one’s 
colour, underscoring the identification process with the social marker that 
is associated with categorical belonging to one’s ingroup. It appears that by 
avoiding confirmations or changes in favour of item C, which also consists 
of light colours while not showing an immediate hostility towards other 
colours, there is a preference towards only light skin colours and homoge-
neity.

This preference only for light colours was also expressed in the rea-
sons that accompany confirmations or changes towards item A.

For example: (F 13, F 13, M 13, F 13, M 13) «it is my skin colour», 
(M 13) «it represents the colour of my skin», (F 12, F 13) «because it is my 
skin», (M 12) «because I am used to seeing it», (M 13) «because I did not 
know they were the colours of the skin». 

Negative evaluations of the outgroup are rare. 
For example, M 12 confirms the choice for item A: «because I don’t 

like black people». 
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3. Educational spin-offs

Skin Colours Test indicates that differences, plurality and heterogeneity are 
more appealing in the aesthetic dimension when revealed as skin colours. 
An «important feature of the sct from a pedagogical point of view is that 
it makes what is below the surface emerge without deceiving. Students are 
actually lured by an experimental activity and they literally get into the 
game because it is creative and fun. […] their choices show the under-
layer which, with an ‘open hand’ play, would not emerge» (Falcicchio & 
Perillo, 2019, p. 132). By passing from colours to skin colours, there was a 
stark contrast between different categorization and values associated with 
the same item (first positively rated, then negatively rated, or vice versa). 
From an educational perspective, these contrasts should be highlighted, 
for example, through Focus groups. Highlighting contrasts may hinder 
processing one’s choices and fuel cognitive dissonance (Festinger, 1957). 
A cognitive dissonance could, for example, enhance conflict with oneself, 
with one’s own certainties and beliefs, all the more so if the Focus group 
encompassed different voices and cultures (Engestrom, 1987). 

There is also a need to raise awareness about the consequences of 
homogeneity and heterogeneity. Group homogeneity (same skin colour) 
levels inter-individual differences, which leads to social stereotypes (Tajfel, 
1981). Inter-individual differences in the heterogeneity of skin colours and 
the heterogeneity of projections and connotations assigned to the three 
images-colours should be regarded as more reflective of the complexity and 
nuances of the individual subjects’ attitudes and positioning, as precious 
differences that facilitate «areas of contact» (Kramsch, 1993): encounters, 
clashes, and fusions between individuals and ideas from different cultures.

Lastly, we consider context-specific factors that may emerge within 
sct since contextual factors contribute both to the emergence and to the 
reduction of prejudicial attitudes (Cameron et al., 2001).

In a class of high school students, we first applied sct to understand 
whether prejudice decreases with age, increasing reconciliation potential 
(Johnson & Aboud, 2017). In addition, we presented a project to admin-
ister sct in non-Italian territories in order to detect any cross-cultural ste-
reotypes and biases. To detect stereotypes and prejudices or educational 
automatisms related to student skin colour (Costa, Pirchio, & Glock, 
2022), teachers should also take a specific sct.

There is one limitation of the sct administration, which is that reac-
tions to skin colour are not detected according to gender. 
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Riassunto

Diversi strumenti sono stati impiegati per rilevare la comparsa e lo sviluppo di stereoti-
pi e pregiudizi razzisti tra bambini e bambine, ragazzi e ragazze. Nel nostro studio ci 
confrontiamo con alcuni di questi strumenti, e presentiamo i risultati dello Skin Colours 
Test. Nella sua specificità lo Skin Colours Test propone un cambio nell’oggetto di inda-
gine (apprezzamento dell’omogeneità o dell’eterogeneità dei colori) e mira a rilevare ste-
reotipi e pregiudizi espliciti e impliciti nelle scelte (anche neutrali) estetiche riguardanti 
i colori della pelle. Campione: un gruppo di 129 (64 F) studenti (età media = 12,31), 
quasi tutti di origine italiana; un secondo gruppo di 129 (62 F) studenti (età media = 
12,36), meno del 30% di diverse origini. Metodo: sono state mostrate tre immagini, 
ciascuna composta da 16 colori della pelle, ed è stato chiesto agli studenti di votare la 
loro preferenza estetica tra omogeneità o eterogeneità dei colori della pelle e di motivare 
tali scelte. Risultati principali: le motivazioni di alcune scelte per l’eterogeneità dei colori 
della pelle (scelta neutrale) hanno fatto emergere stereotipi e pregiudizi. Inoltre, conside-
riamo importanti le specificità contestuali che sono emerse nello Skin Colours Test, al fine 
di individuare bisogni formativi specifici e strutturare interventi educativi mirati.

Parole-chiave: Colorismo; Preferenze estetiche; Pregiudizi; Razzismo; Skin Colours 
Test.
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